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Title: Land of the Free? Immigration in the Gilded Age 
 
Author: Alex Voigt (Adapted from PBS lesson “The American Mosaic”: 
http://www.pbs.org/independentlens/newamericans/foreducators_lesson_plan_08.html) 
 
Grade Levels: 11th grade 
 
Time: Two days, 50 minutes each 
 
Focus Statement: Immigration has always been a controversial topic in America, from the first wave of 
Irish and German immigrants to the current issues surrounding Middle Eastern arrivals. Many Americans 
have been welcoming to the new cultures and workers, while others have been less than enthusiastic. The 
Gilded Age is no exception to this controversy. Millions of immigrants were able to make a life for 
themselves in America during this time period, as the boom in industrialization created a need for laborers 
and highly-concentrated settlement areas sprung up across the country. However, these immigrants also 
encountered many challenges and hardships along the way. Many encountered prejudice and discrimination 
at every turn and legislative actions – most notably the Chinese Exclusion Act of 1882 – sought to limit the 
influx of immigrants in the interest of protecting American jobs. This lesson focuses on the controversy 
surrounding immigration through an examination of primary sources that are both supportive and negative 
toward immigrants. The lesson will also seek to differentiate the immigrant experience for different countries 
through an activity in which students will be divided into groups of countries which the most people 
migrated from during that time period. From there, groups will analyze sources given to them, conduct 
independent research outside of class and present their findings to the rest of the classroom. 
 
 
MN Standard:  
 
MN Standard 9/12/4.20 As the United States shifted from its agrarian roots into an industrial and global 
power, the rise of big business, urbanization and immigration led to institutionalized racism, ethnic and class 
conflict and new efforts at reform. (Development of an industrial United States 1870-1920. 
 
MN Standard Benchmark 9/12/4.20.2 Analyze how immigration and internal migration changed the 
demographic and settlement patterns of the United States population. (Development of an Industrial United 
States: 1870—1920) 
 
 
Learning Objective(s):  
Students will: 
 Determine reasons people immigrated to the United States during the Gilded Age 
 Identify and differentiate several of the nations from which people immigrated during the Gilded Age 
 Map patterns of immigration of from countries during the Gilded Age 
 Describe the experiences of immigrants arriving in the U.S. during the Gilded Age 
 
Resources:  
 Primary sources for initial discussion: Chinese Exclusion Act transcript, political cartoons (2), poems 
(2) 
 Country information packets for the following nations: Austria Hungary, Germany, Norway, Ireland 
and Italy. Each packet will contain the following: Tertiary source overview of the countries, excerpts 
from the “Statistical Review of Immigration 1820-1910” (note: all groups will receive the same 8-
page excerpt), grading rubric with list of additional sources for students to research, self-assessment 
form. 
 DOT camera 
 Computers or iPads 
 Poster board 
 Markers 
 Scissors 
 Glue sticks 
 Google Docs or some sort of web-based interactive document program    
 
Methods/Procedures  
 Beginning (6-8 minutes):  
 Begin class by having students think about how they have felt when they had to move to a new town, 
or when they met someone who just moved to their hometown. Explain that as they have likely 
indicated, moving can be both an exciting adventure and a scary experience; when the journey 
involves moving to a new country, it can also be the beginning of a whole new way of life. (2-3 
minutes) 
 Have students then consider that during the Gilded Age, millions of people immigrated to the United 
States from various countries for reasons like famine, political/religious freedom and general pursuit 
of a better life. Even though the trip was very difficult, people still considered America the land of 
opportunity. Drawing on previous lessons focused on Gilded Age industrialization and business, ask 
students the following questions:  
o Why do they think America was so appealing to immigrants?  
o What did immigrants have to do once they arrived in America?  
o Did Americans always welcome immigrants? (3-5 minutes) 
 
 
Middle: Instructional Strategies / Learning Activities (85 minutes):  
 Explain to students that American reaction to arriving immigrants was often ambivalent. Many were 
welcoming to the new families and laborers, while others were fearful of them. At this point, 
distribute copies of “The New Colossus” by Emma Lazarus and read the poem out loud to students. 
Stop every few lines to explain parts of the poem that will be unfamiliar students – the Colossus of 
Rhodes reference, for example – and ask students what they think Lazarus is saying with the poem. 
(3-5 minutes) 
 Distribute copies of “Unguarded Gates” by Thomas Baily Aldrich and prompt students to read the 
poem out load. Pause every few lines to ask students what they think Aldrich is saying with the poem 
and how his view differs from Lazarus’. (5-7 minutes) 
 From here, explain to students that the controversy surrounding immigrants wasn’t just exclusive to 
popular culture and opinion. In some cases, it extended to legislation as well. Distribute copies of the 
Chinese Exclusion Act and prompt students to read selected passages of the law out loud. After each 
passage is read, pause to ask students what they think the passage is saying and write their response 
on the whiteboard. (5-7 minutes) 
 After finishing the reading, have students look at the notes on the whiteboard and ask them the 
following questions: 
o Why do they think congress felt compelled to pass this law? 
o Beyond what’s stated in the law, what do they think the implications are for Chinese laborers 
in America? (2-3 minutes) 
 Explain to students that despite the passage of the law, restrictions on Chinese immigration were 
hardly a universally-accepted notion among Americans. Display primary source political cartoons – 
“Capital Stocks” and “The Only One Barred Out” – on the DOT camera and explain to students that 
each cartoon was published shortly before the Chinese Exclusion Act was passed into law. Then ask 
students the following questions with each cartoon: 
o What are the first things they notice about the cartoon?  
o What are the symbols being shown in the cartoon and what do they mean? 
o What is the general opinion being expressed in each cartoon? 
o How is the Chinese subject depicted in this cartoon? (5-7 minutes) 
 Assuming a class of 30 students, divide the class into five groups of six. Explain that each will serve 
as a class “expert” for one of the following countries: Ireland, Austria-Hungary, Germany, Italy and 
Norway. Distribute packets to each group and explain that in addition to the sources provided in the 
packet, they will conduct their own research, locate two additional sources and be expected to give a 
5 minute presentation on their findings the following day. Be adamant in saying that those additional 
sources have to be credible or academic in some way, so no personal blogs or Wikipedia pages. 
Specifically, their presentation should cover: 
o Immigration statistics for their country during the Gilded Age 
o Migration patterns of their country during that era (AKA where they generally settled in the 
U.S.) 
o Reasons why people from that country decided to immigrate to the U.S. 
o What the experience was like for those people once they immigrated to the U.S. (5 minutes) 
 Inform to students that they will have the rest of the class period – likely 10-15 minutes – and will 
have the first 10-15 minutes of class the next day to look over their packet, conduct additional 
research and formulate a presentation strategy. The rest of the research will need to be done on their 
own time as homework. Instruct groups to set up a Google Document to make communication easier 
between group members outside of class. 
 Allow students the rest of Day 1 to work on their presentations and be available to answer any 
questions students might have about the presentation.  
 After taking attendance on Day 2, split the class into their groups and allow them 10-15 minutes to 
work on their presentations. Make yourself available for any questions they might have. 
 Have students give their presentations and instruct the groups that are not presenting to take notes on 
the presenting group’s material, as the information could be on an eventual unit quiz. (25-30 minutes) 
 
End / Summary (5 minutes):  
 After presentations are complete, ask students if they noticed any similarities or differences in the 
experiences of immigrants from different countries. Also, ask them how those experiences differ 
from those of today’s immigrants. If there’s no time, have them consider those questions for a brief 
discussion at the beginning of the following class. 
 Prepare to hand back presentation grading rubrics to groups the following day. Instruct students to fill 
out their self-assessment of their group presentation and have them turn it in the following day. 
 
Assignments: 
 Any additional research a group may feel compelled to do for their presentation after Day 1 
(undetermined number of minutes) 
 Group presentation self-assessment form for Day 2 (5 minutes) 
 
Afterwards 
 
Provisions for Individual Differences: 
 In the event of teaching a class with ELL learners, the lesson would need revision in the form of 
digitized primary sources with multimedia options to make the content accessible to them. 
 
 
 
 
 
 
Group Presentation Rubric 
 
Each group will be tasked with becoming the class “expert” on their particular country and will demonstrate 
their knowledge in the form of a 5-10 minute presentation on their country’s immigration to the United 
States during the Gilded Age. The elements the groups will be required to cover are as follows:  
 
a.) Immigration statistics for their country during the Gilded Age (1877-1900) 
b.) Migration patterns of their country during that era (AKA where they generally settled in the U.S.) 
c.) Reasons why people from that country decided to immigrate to the U.S. 
d.) What the experience was like for those people once they immigrated to the U.S. 
 
Each group will be required to utilize the information given in their packets. They will also be required to 
utilize two additional sources that are not included in the packet and add something tangible to the 
presentation. Groups will be required to cite those specific sources during their presentation and the sources 
must be considered credible (not Wikipedia). Presentation grading will be as follows: 
 
 
Timing (did your group stay within 45 seconds of the specified time?) 
 
1 2 3 4 5 
 
Content (did your group present relevant content about your country?) 
 
1 2 3 4 5 
 
Sourcing (did your group clearly utilize two additional sources and cite them?) 
 
1 2 3 4 5 
 
Shared workload (did each group member contribute to the presentation?) 
 
1 2 3 4 5 
 
 
Additional websites that may help in your research: 
 
Library of Congress classroom material on immigration - 
http://www.loc.gov/teachers/classroommaterials/presentationsandactivities/presentations/timeline/riseind/im
mgnts/ 
 
Harvard University Library collection on immigration - http://ocp.hul.harvard.edu/immigration/ 
 
New York Times interactive migration map - http://www.nytimes.com/interactive/2009/03/10/us/20090310-
immigration-explorer.html?_r=0 
 
Ellis Island research site (free registration required) - http://www.libertyellisfoundation.org/ 
 
 
 
 
 
 
Group Presentation self-evaluation 
 
Please rate your performance and the performance of your group members in the presentation activity, with 5 
being “strongly agree” and 1 being “strongly disagree.” Please fill the form out completely, including the 
additional comments portion. 
 
I contributed strongly to the research conducted by my group. 
 
1 2 3 4 5 
 
I did an appropriate amount of work given the size of my group. 
 
1 2 3 4 5 
 
I feel like I contributed strongly to planning and execution of my group’s presentation. 
 
1 2 3 4 5 
 
I feel like the workload of the project was shared evenly among my group members. 
 
1 2 3 4 5 
 
Rate the performance of Group Member #1 (Name of group member:                                                    )          
 
1 2 3 4 5 
 
Rate the performance of Group Member #2 (Name of group member:                                                    )          
 
1 2 3 4 5 
 
Rate the performance of Group Member #3 (Name of group member:                                                    )          
 
1 2 3 4 5 
 
Rate the performance of Group Member #4 (Name of group member:                                                    )          
 
1 2 3 4 5 
 
Rate the performance of Group Member #5 (Name of group member:                                                    )          
 
1 2 3 4 5 
 
Additional comments on the group presentation: 
 
 
 
 
 
 
 
 
 
Gilded Age Immigration 
Lesson material 2.1 
 
Germany background information 
Source: http://www.energyofanation.org/4e667f77-e302-4c1a-9d2e-178a0ca31a32.html?NodeId= 
 
• 1870's - 723,000 Germans immigrated to the United States. 
• 1880's - 1,445,000 Germans immigrated to the United States. 
 
From which regions of Germany did they leave? 
 
• In the 1850's small farmers and their families left southwestern Germany. 
• Soon after, artisans and manufacturers left the central states of Germany. 
• Later waves were made up of day laborers and agricultural workers from the rural northeast. 
 
Push Factors 
 
• A bestselling book in 1829 about Missouri by Gottfried Duden inspired a tidal wave of emigration. 
• Social and economic discrimination in Germany led to the emigration of thousands of German Jews during all the 
immigration waves and Catholics after the May Laws of the 1870's. 
• During several of the immigration waves, young men emigrated to escape being conscripted in the German 
(Prussian) military service. 
 
Pull Factors 
 
• Aid societies promoted immigration by supporting bettering the conditions of immigrants 
• The north-central states (Wisconsin, Minnesota and Michigan) promoted their states for settlement among 
Germans with funding and support from their state legislatures. 
• The transcontinental railroads sent agents to ports of departure and arrival to recruit immigrants to take up their 
land grants or ship their goods through their freight lines. 
 
Where did they settle, and why? 
 
• German Americans are most densely settled in the traditional "German belt" of Wisconsin, Minnesota, North 
Dakota, Nebraska and Iowa. 
• One settlement pattern was named the "German triangle" from Saint Paul to St. Louis and Cincinnati incorporating 
other cities of German settlement: Chicago, Milwaukee, Indianapolis, Fort Wayne and Davenport. 
• Early German immigrants arrived in the port of Philadelphia and many chose to settle in Pennsylvania. 
• Many who arrived in New York traveled the Erie Channel and the Great Lakes to the Midwest. 
 
Housing 
 
• Homeownership was valued highly among German immigrants and they purchased homes as soon as possible and 
preferred homes made of brick. 
 
Employment 
 
• Occupations dominated by Germans included baking, carpentry and brewing. They were also laborers, farmers, 
musicians and merchants. 
• Many German immigrants had an agricultural background and also farmed in the United States.  The entire family 
(often large) worked the farm. 
• Small family operated businesses were also common for German immigrants.   
• Children left school at a young age.  Boys helped with the family business and girls worked as domestic servants. 
• German women who were employed outside of the home, farm or family business did not tend to work in 
factories.  Rather they labored in janitorial or service industries. 
• Their involvement in labor unions helped German immigrants achieve better working conditions and they formed 
networks with workers of other backgrounds. 
 
 
Assimilation 
 
• German immigrants assimilated more slowly than other immigrant groups due to their high numbers within the 
population. 
• Also their basic needs - churches, schools, businesses, and stores - could be met within the German immigrant 
community.  Therefore interaction with the native-born community was not as urgent.  
 
Interesting Facts to Compare to Today's Immigration Debate 
 
• Germans sought to maintain the German language through establishing German language schools.  In 1881 
approximately 1 million children were attending schools with all or part of the curriculum taught in German (42% of 
that total were being educated in the public school system) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Gilded Age Immigration 
Lesson material 1.1 
 
Austria –Hungary background information 
Source: http://www.energyofanation.org/waves_of_austro-hungarian_immigration.html 
•Significant immigration from Austria did not begin until about 1880  
•Hungarian immigrants came to the United States sporadically in the 1700s and 1800s, but these were primarily 
upper class people coming for personal reasons.  
•In the 1850s, many Hungarian men immigrated and became known as the 'Forty-niners'.  Several joined the Union 
army during the Civil War.  Some later returned to Hungary but most remained.  
•Great numbers of both Austrian and Hungarian immigrants came to the United States around the turn of the 
century.  Between 1901 and 1910, over 2.1 million Austrians came to the United States.  
 
Push Factors 
•The 'Forty-niners' came to the United States to 'escape retribution by Austrian authorities after the defeat of the 
Hungarian Revolution of 1848'.  
•The wave of immigration from 1880 to about 1915 was called the 'Great Economic Immigration' for Hungarians.  
Austrians came because of overpopulation, for economic reasons, and because farmers found they were being 
displaced by industrialization.  
 
 Pull Factors 
•The United States was a safe place to seek refuge and political freedom for revolutionaries like the 'Forty-niners.' 
•The developing economy in the United States presented job opportunities for immigrants who hoped to later return 
to their home countries.  The steel industry, the stockyards, and machine factories all provided many jobs.  
•Displaced Austrian farmers immigrated believing that there would be farmable land in the United States.  
 
Where did they settle, and why? 
 
•Austrian and Hungarian immigrants settled primarily in urban centers in the Northeastern United States.  Austrian 
farmers had hoped to farm in the United States but found that farming was being industrialized and these 
immigrants were disappointed.  
•New York, New Jersey, Pennsylvania, and Connecticut had large numbers of both Austrian and Hungarian 
immigrants.  Ohio, Michigan, Illinois, Indiana, and West Virginia had significant Hungarian populations as well.  
Industries caused the immigrants to settle where they did - coal mines in Pennsylvania, West Virginia, and Ohio, 
factories and steel and textile mills in Illinois, Ohio, and New York and surrounding areas.   
 
Housing 
 
•Most Austrian and Hungarian immigrants lived in urban centers, areas that were populated predominantly by 
immigrants.  
•Austrian immigrants typically lived together in crowded houses or hostels, and when families came together, they 
lived very privately.  The mother was usually in charge at home while the father managed finances.  
•The family structure was very important to Hungarian immigrants, and they created close knit communities with 
their churches and other cultural societies.   
Employment 
 
•Hungarians who came to the United States before the immigration boom were typically well educated and 
successful.  Some became merchants, and others became professors at universities.  Many were involved in business 
as well.   
•A number of the 'Forty-niners' enlisted in the Union Army in the Civil War and fought.  
•Austrians in the United States before 1900 were laborers, waiters, saloon keepers, and steel workers.  
•Workers who came during the big immigration wave were primarily unskilled or semiskilled.  They worked in coal 
mines and steel factories, providing the labor that was necessary to develop the nation.    
 
Assimilation 
  
•Austrian immigrants have been quick to assimilate, partially because of the mix of ethnicities in their homeland.  
Austrians easily picked up the language and familiarized themselves with American customs.  
•Some Austrian customs have been incorporated into the Catholic Church and have been retained.  Eventually, 
religion became a less important aspect in the lives of Austrian Americans.  
•Assimilation was slightly more difficult for Hungarians, as American society did not initially accept the rural 
immigrants who arrived during the first big wave.   
•A significant Hungarian community developed, with churches, fraternal societies, and other ethnic groups.  
However, the children of Hungarian immigrants assimilated quickly and rejected the worlds of their parents.  Still, 
they were viewed as outsiders by American society.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Gilded Age Immigration 
Lesson material 5.1 
 
Irish background information 
Source: http://www.energyofanation.org/waves_of_irish_immigration.html 
 
•Throughout the first half of the 19th century, Irish immigrants were mostly Protestant and middle class 
tradesmen. There was also a significant minority of lower class Catholics that arrived to escape the dire 
socioeconomic conditions of Ireland.  
•The Potato Famine of 1845-1851 caused many of the lower class Catholics of Ireland to immigrate. Huge 
influxes of Irish migrants, totaling around 1.7 million, immigrated from 1845 until 1860.  
•Irish immigration slowly declined during the late 19th century, and has been up and down throughout the 
20th century.  
 
From which regions of Ireland did they leave? 
 
• Early Protestant immigrants migrated mainly from the northern provinces of Ireland.  
•Later Catholic immigrants came from the Southern provinces; examples include the counties of Connaught 
and Munster.  
 
Push Factors 
 
•Early immigrants, of the middle class Protestant variety, immigrated for opportunity as tradesmen in the 
United States.  
•The lower class Catholic immigrants immigrated to escape the pervasive economic hardship of Ireland. 
This was exacerbated by the Irish potato famine, in which almost 1.5 million Irish men and women died of 
starvation or disease.  
 
Pull Factors 
 
•Early Protestant immigrants were drawn to the overwhelming Protestant majority of the United States.  
•Catholic unskilled laborers found thriving American urban centers as a destination for their work. The 
textile and construction industries were specifically targeted for their high demand for unskilled workers.  
 
Where did they settle, and why? 
 
•Most Irish immigrants settled in urban areas, whether they were the earlier Protestant or later Catholic 
newcomers.  
•Destinations were primarily in the Northeast, such as Boston, New York and Philadelphia.  
 
Employment 
 
•After the Civil War, many of the Irish workers who served as unskilled laborers moved up to more skilled 
positions as managers in their previous industries, along with police officers, post-office workers, and other 
civil servant jobs.  
 
Stereotypes, Discrimination, and Other Struggles 
 
•Discrimination was prevalent for early Irish immigrants, almost exclusively centered on the later unskilled 
Catholic laborers.  
•Much discrimination was religious, as America was a predominantly Protestant country throughout the 
19th century and Catholics were looked down upon.  
•The Irish were often portrayed as small pugnacious drunkards, and gave way to the terms “paddy-
wagons”, “shenanigans” and “shanty Irish”.  
 
Assimilation 
 
•The assimilation of Irish immigrants has been easier than most immigrants, due mostly to their ability to 
speak English and the similarities between Western European and American culture.  
•While many hurtful stereotypes of Irish immigrants did exist throughout the 19th century, the Irish have 
overcome these and are now a proud part of American heritage.  
•Some say that the Irish can owe part of their acceptance into the American mainstream to the Civil War, 
where they became renowned for their bravery and intense patriotism. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Gilded Age Immigration 
Lesson material 3.1 
 
Italian background information 
Source: http://www.energyofanation.org/wave_of_italian_immigrants.html 
 Southern Italy was economically depressed and predominantly agricultural compared to the prosperous, 
cosmopolitan Northern region. 
 75% of the Italian Immigrants to the U.S. came from Southern Italy. 
 4.5 million Italian immigrants arrived in the U.S. between 1876-1924 
 The residents of Southern Italy were poor and worked as artisans, sharecroppers and farm laborers. 
Push Factors 
 Southern and Northern Italy unified during the 1860's. The unification was disastrous for the South since the 
new constitution favored the North. 
 At the same time that Italy was struggling economically, the population skyrocketed. In 1861 the population 
was 25 million. By 1901 it had grown to 33 million. 
Where Italian Immigrants Settled 
 More than 90% of the Italian immigrants settled in only 11 states:  New York, New Jersey, Pennsylvania, 
Massachusetts, California, Connecticut, Illinois, Ohio, Michigan, Missouri, and Louisiana. 
 The Mid-Atlantic region and New England states attracted the majority of the Italian immigrants. 
 90% of Italian immigrants settled in urban areas. 
Pull Factors 
 In the U.S. there were opportunities for "sojourners" or temporary migrants who found immediate employment, 
saved as much as possible and quickly returned home to Italy. (At least half of the Italian immigrants returned 
to Italy.) 
 The sojourners made multiple trips and did not establish strong ties in the U.S. 
Housing 
 Many Italian immigrants settled in communities, known as "Little Italies" with other immigrants from their 
country and region as a result of hostility that they faced from other more established Americans. 
 Italian immigrants faced discrimination in housing. 
Victims of Discrimination 
Americans viewed Italian immigrants as a despised minority because they were perceived to be: 
 Seemingly resistant to assimilation 
 Clannish 
 Poor 
 Illiterate 
 Criminals 
 
 
 
 
 
 
Gilded Age Immigration 
Lesson material 4.1 
 
Norwegian background information 
Source: http://www.energyofanation.org/3f9c3958-cf6f-43ed-a9bf-05b8ad118870.html?nodeid= 
 
•1825 is recoginized as the start of Norwegian emigration, when the ship Restauration set sail to the U.S. with 53 
Norwegians aboard. 
•However, it was not until 1865, the end of the Civil War, that a large Norwegian immigration occured, a mass 
immgration that lasted for eight years. During this time period, 110,000 Norwegians entered the United States. 
•A second and larger wave of mass immigration took place from 1880 to 1893. Prior to 1880, the majority of 
immigrants migrated with their families, and in 1880 that changed. Immigrants were younger, educated, and moving 
without their family. 
 
From which regions of Norway did they leave? 
 
• The first Norwegian immigrants left their homes in rural areas of western and eastern Norway. 
 
Push Factors 
 
•The first immigrants, who were mainly Lutheran pietists and Quakers, came to the U.S. to avoid religious 
persecution. 
•In the 1800s, Norway faced an industrial slowdown, which made it hard for the younger population to find jobs, and 
they left in search of a way to support themselves and their families. 
 
Pull Factors 
 
•While Norway had a shortage of jobs in the 1800s, America had a shortage of labor. As America's economy grew, 
more workers were needed. This opportunity for employment drew many Norwegian emigrants to America.  
 
Where did they settle, and why? 
 
• The early immigrants settled in western New York. 
•From there, the Norwegians began to move westward, finding Norwegian settlements along the way, first in Illinois 
and then in Wisconsin and Minnesota. 
•From the mid 1800s to the early 1900s, the majority of Norwegian immigrants lived in the upper Midwest 
(Minnesota, Wisconsin, Illinois, and the Dakotas). 
•Norwegian communities, also developed in Seattle, Brooklyn, New York, Alaska and Texas. As of 1990, the largest 
populations of Norwegian Americans lived in Minnesota and Wisconsin.  
 
Housing 
 
•In the 19th century, many lived in small communities, usually farming communities. In 1900, almost 75 percent of 
Norwegians lived in towns populated with less than 25,000 people. 
•In addition to living farming communities, Norwegians could also be found in enclaves of major cities, such as 
Seattle and Minneapolis. Although, the Norwegian communities have since disappeared as the Norwegians became 
more assimilated. 
 
 
 
 
Employment 
 
•When the Norwegians emigrated to the U.S. during the 1800s, they brought their traditions with them. One of these 
traditions was farming. Many Norwegian immigrants made a living as farmers, growing such crops as wheat and corn 
and raising cattle and hogs. In 1900, nearly 54 percent of Norwegian children came from farming families. 
•It was also common for other Norwegian and Scandinavian men to work in the construction, logging, and shipping 
industries. 
•While the men worked in physical occupations, women at the time, worked as domestic or personal servants. 
 
Assimilation 
 
•By living in farming communities and in enclaves, the Norwegians found people who shared their culture, values, 
and homeland. While this may have offered some comfort for the immigrants, it also segregated them from 
American society.  
•However, when it became necessary to interact outside their communities to run their farms, Norwegians began to 
develop relations with the larger American society. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 “The New Colossus” 
By Emma Lazarus 
1883 
 
 
Not like the brazen giant of Greek fame,  
 
With conquering limbs astride from land to land;  
 
Here at our sea-washed, sunset gates shall stand  
 
A mighty woman with a torch, whose flame  
 
Is the imprisoned lightning, and her name  
 
Mother of Exiles. From her beacon-hand  
 
Glows world-wide welcome; her mild eyes command  
 
The air-bridged harbor that twin cities frame.  
 
“Keep, ancient lands, your storied pomp!” cries she  
 
With silent lips. “Give me your tired, your poor,  
 
Your huddled masses yearning to breathe free,  
 
The wretched refuse of your teeming shore.  
 
Send these, the homeless, tempest-tost to me,  
 
I lift my lamp beside the golden door!” 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
  
 
 
 
 
 
  
 
  
 
 
 
 
 
 
 
  
 
